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13.0 INTRODUCTION 

While Total Literacy Campaigns (TLCs) provide a uniform educational content 
for all sections of the society, post-literacy and continuing education would contain 
diverse and alternative programmes which would be suitable for a wide cross- 
section of the people - such as neo-literates and semi-literates seeking to continue 
their education, school drop-outs and pass-outs seeking to achieve equivalence 
with formal education, other persons in the community seeking to enhance their 
vocational, functional skills, etc. 

Post literacy is a continuation of basic literacy for retention and stabilisation of 
literacy skills acquired by the neo-literates, either through the total literacy 
campaigns or non-formal education programmes. It is necessary to prevent the 
relapse of neo-literates into illiteracy and also fulfill their future needs. and 
aspirations. &st lite$'ackJeads the learners from guided learning to self-learning. 
self-leami& is>glsib@ihrough the provision of continuing education facilities. 

Continuing  ducati id; is one which occurs beyond basic literacy and post-literacy. 
This is a life-long process of learning for human resource development and 
ultimately to achieve better quality of life. 



Towards Lifelong Learning: The scheme of continuing education for non-literates was launched by the 
Creating a Literate 
Environment National Literacy Mission in December 1995 to cater to the continuing education 

I 
needs of millions of neo-literates emerging from successful completion of literacy 
and post-literacy campaigns in several districts all over India. The scheme aims 1 

1 
at providing an institutionalised mechanism for continuing education through 1 
Continuing Education Centres (CECs) to enable the neo-literates to retain, 
improve and apply their basic knowledge and skills in fulfilling their day-tolday 
needs and aspirations. 

Post-literacy and Continuing education programmes, being conducted under the 
scheme, are taken up only in those districts which have completed both the Total 
Literacy (TL) phase and the external evaluation of the Total Literacy Campaigns. 
All these programmes are intended to create a learning environment in the country 
so as to move towards lifelong learning. 

13.1 OBJECTIVES 

In this unit we attempt to provide an overview of the concept arid scope of lifelong 
learning. An attempt is also made to explain the role and significance of post- 
literacy and continuing education in the context of lifelong learning. Further, 
various approaches to post-literacy and continuing education are also presented. 

After having gone through this unit, you will be able to: 

Explain the concept and characteristics of lifelong learning; 

Identify the need and importance of lifelong learning; 

Distinguish different types and methodologies of lifelong learning programmes; 

Enderstand the significance of post-literacy and continuing education; and 

Explain various approaches to Post-Literacy and Continuing Education. 

CONCEPT OF LIFELONG LEARNING 

The Faure Report (1972) 'Learning To Be' commissioned by UNESCO, seeking 
to institutionalize the concept of lifelong education advocated (i) for the right 
and the need of each individual to learn for hisker social, economic, political 
and cultural development throughout hisher life, and (ii) for recognizing it as 
the basic concept of educational policies while acknowledging its diverse forms 
in different cultures. The Report went on to articulate the idea of lifelong learning 
as the keystone of a learning society covering all aspects of education. As a 
continuation of the same concept, lifelong education was defined by UNESCO 
as that form of education which "covers formal, non-formal and informal patterns 
of learning throughout the life cycle of an individual for the conscious and 
continuous enhancement of the quality of life, hisker own and that of society". 
An attempt was made to introduce lifelong education as "a norm for educational 
practice at a national level and for the whole range of age groups and educational 
services". It was conceived as a holistic and integrated strategy directed toward 
'the fulfillment of adaptive and creative functions of the individuals, leading to 
the continuous improvement of the quality of personal and collective life' 
(UNESCO Institute of Education, 2001 ). While UNESCO was promoting lifelong 
education on the above terms, the Organisation for Economic Co-operation and 
Development (OECD) was developing its own concept of lifelong education. In 



1973 it published the report Recurrent Education: a strategy for lifelong learning post-~iteracy and 

which was concerned with learning in relation to occupational activity and Continuing Education 

individual learning and dealt mainly with post-compulsory education and training. 

The eighties and nineties saw some significant changes taking place around the 
world. The economic recession, the fall of the Berlin wall and the emergence of 
a market friendly society, the revolution in the information and communication 
technology, and above all the phenomenon of globalization had an impact on the 
way human kind would prepare themselves to face the new challenges not only 
for survival but also for thriving. 

In the nineties the term 'lifelong education' was replaced by the term 'lifelong 
learning'. Three reasons were put forward. First, to avoid touching on the 
sometimes negative associations that basic education may have for potential 
learners. Second, lifelong education often refers to the community. In the seventies 
lifelong education was associated with the more comprehensive and integrated 
goal of developing more humane individuals and communities in the face of 
social change while lifelong learning in the nineties has become more individual 
oriented. Third, lifelong education's thrust was more on structures and institutions a 

and pointed to the need for ever present public policies and state intervention, 
while lifelong learning has the idea of personal responsibility for one's own 
educational development to choose from what is available in the education and 
training market to remain employable. 

However, in practice one observes the updating and broadening of the concept 
by combining humanistic and social aspects with economic and entrepreneurial 
aspects as will be seen below. 

The UNESCO publication entitled 'Learning: the treasure within', known also 
as the Delors Report of the International Commission on Education for the 
Twenty-First Century, acknowledges the need to "rethink and update the concept 
of lifelong education so as to reconcile three forces: competition which provides 
incentives, co-operation which gives strength, and solidarity which unites. There 
is a need to rethink and broaden the notion of lifelong education. Not only must 
it adapt to changes in the nature of work, but it must also constitute a continuous 
process of forming whole beings-their knowledge and aptitudes, as well as the 
critical faculty and ability to act. It should enable people to develop awareness of 
themselves and their environment and encourage them to play their social role 
and work in the community" (Delors, J. et al, 1996) . The Report combines the 
four basic types of learning - the four "pillars", 'learning to know' (to provide 
and update skills including self- learning, moral and ethical skills) 'learning to 
do' (to enable citizens to face new challenges, often unforeseeable, working in 
teams), 'learning to live together, learning to live with others' (to empower 
citizens in sociability and active citizenship while achieving social equity) and 
'learning to be' (to provide the citizens with programmes of education for leisure, 
pleasure and manifestation of their innate qualities throughout life). For this 
Commission "Learning throughout life is the heartbeat of society". 

While UNESCO was formulating policies for broadening the concept of lifelong 
education to transform it to lifelong learning, OECD was formulating policies 
for broadening the scope of lifelong learning from simple economic points of 

1 

view to a more holistic concept. The broadening of the concept is observed in 
the OECD (1996) as noted below. 

7 



Towards Lifelong Learning: 
Creating a Literate 
Environment 

The OECD defines lifelong learning as the "view of learning (which) embraces 
individual and social development of all kinds and in all settings-formally, in 
schools, vocational, tertiary and adult education institutions, and non-formally, 
at home, at work and in the community. The approach is system wide; it focuses 
on the standards of knowledge and skills needed by all, regardless of age. It 
emphasizes the need to prepare and motivate all children at an early age for 
learning over a lifetime, and direct efforts to ensure that all adults employed or 
unemployed, who need to retrain or upgrade their skills, are provided with 
opportunities to do so. The initial concept of recurrent education has moved on 
to include also informal learning arrangements" (Eurydice, 2000). 

13.2.1 Characteristics of Lifelong Education 
India is facing problems of population, poverty, illiteracy, corruption, and 
criminalization and communalisation of politics. In order to solve these problems, 
we need a mobilized and participatory society. This can only be possible through 
an effective programme of continuous lifelong learning. Promoting education 
for life must get priority in our national agenda. Presently, extension education, 
distance education and continuing education are the main modes of providing 
life-long education in our country. Life-long education should enable people to 
develop awareness of themselves and their environment and en'courage them to 
play their social role at work, in the government of the country and in the 
community. However, while planning a programme of education for life, the 
following characteristics should be kept in mind. 

1) It is need-based; 

2) It should encourage creativity; 

3) It helps in solving problems; 

4) It brings in desirable changes in the knowledge, attitude' and skills; and 

5 )  It must create interest among the learners. 

13.2.2 Qpes of Lifelong Learners 
The lifelong learners will be classified in two categories: by their role and by the 
stages of their existence. Four types of learners can be identified by different 
roles they assume. They are: 

1) Learner as an active and creative explorer of the world. Scientific findings 
confirm that almost from birth a human being is quite intelljgent and 
manifests the capacity and desire to actively explore and make sense of his1 
her learning environment. 

2) Learner as a reflexive agent. Research shows that reflexivity helps learners 
to become self learners. Lifelong learning needs to aim at building this 
competence through self management of the learning processes and results 
through active engagement.in handling problems, self questioning and 
critically analyzing these processes and results. 

3) Learner as a self actualizing agent. Self actualization (fulfilling one's potential 
as individual), curiosity and exploration are the lifelong drivers of human 
hction. / 

4) Learner as in integrator of learning. On the one hand helshe integrates feeling, 
thinking and action, and on the other helshe manages learning opportunities, 

8 



taking advantage of different learning settings: informal, non-formal and post-LI~~~LICJ and 
Continuing Education 

formal and in school, out of school and a wide range of learning contents. 

Again, four major groups of learners can be identified according to the stages 
mentioned above (Jonasson, 1999). They include: 

1) Conventional first and second stage learners undergoing basic education 
and training. 

2)  Older learners often enrolled part-time in adult education programmes related 
to an occupation or for pleasure (retired citizens). 

3) Students who have already obtained a higher education qualification and 
are looking for highly specialized professional opportunities at an advanced 
level. 

4) Learners who wish to diversify their occupational activity (in areas such as 
computer science and management) in order to move into professional sectors 
and who seek fairly general courses in such disciplines. 

13.2.3 Types of Lifelong Learning Programmes 
Keeping in mind the need for life-long learning, the following types of 
programmes are suggestivefor different people in rurdurban communities and 
semi-literates and neo-literates: 

i) General basic education programmes and vocational programmes for rural 
and urban communities; 

ii) Post-literacy programmes for semi-literates and neo-literates; 

iii) Development-oriented programmes and Future-oriented programmes for 
farmers, workers, artisans, traders, etc.; 

iv) Employment-oriented and career development education for unemployed 
and under-employed youth; and 

v) Leisure-time activities for house-wives and out of school youth. 

Check Your Progress 

Notes: a) Space given below the question is for writing your answer. 

b) Check your answer with the one given at the end of this unit under 
"Answers to Check Your Progress". 

1) i) Explain the concept and characteristics of lifelong learning. 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 
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Towards Lifelong Learning: 
Creating a Literate 
Environment 

ii) Write in brief about the types of lifelong learners and lifelong learning 
programmes? 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

13.3 NEED AND IMPORTANCE OF LIFELONG 
LEARNING 

In recent times and particularly during the last few decades, there have been 
such significant changes in society that unless one keeps on 'knowing' and 
learning, helshe would not be able to understand life. In the knowledge-based 
societies, that are emerging around the world, adult education has become an 
imperative in the community and at the work place. New demands from society 
and working life raise expectations requiring each and every individual to continue 
renewing knowledge and skills throughout the whole of his or her life. The neo- 
literates, whose level and felt-needs are different, need to learn continuously 
throughout life - for retention of literary skills, for consolidation and stabilization 
of the skills gained by them, for application of functional literacy in meeting 
day-by-day needs of social intercourses, for optimum functioning as individuals 
and to contribute their potential for their development and community's 
development. 

Adults, in general, have to acquire knowledge and information about modem 
methods of sanitation, good food habits, need for family planning and other 
important topics, such as national integration, conservation of environment, 
women's equality, etc. Opportunities for learning have to be provided to the 
youth, housewives, agricultural and industrial workers, artisans, etc. For example, 
the tillers of the soil are to be educated in modem methods of agriculture, keepers 
of animals must know scientific animal husbandry, the village carpenter, weaver, 
tinsmith, blacksmith, shoe-maker, etc., are to be given training in improved 

.I methods for carrying on their respective trades (Reddy, 1998). Lifelong education 
is providing wide access to information and empowerment of masses, and makes 

10 efforts to build an achieving and aspiring society. 



uc,,i1g forward from the work started by UNESCO as mentioned under section 
13.2, and further elaborated in the 1997 International Conference in Hamburg, 
and the 1998 World Conference on Higher Education, a hundred scholars and 
specialists from all over the world got together in a conference in Cape Town, 
South Africa in October, 2000, in an attempt to move from a symbolic policy of 
lifelong learning that remains at the rhetorical level to one which becomes a 
practical reality. They supported the notion that the aim of lifelong learning is to 
enhance active, democratic citizenship which connects individuals and groups 
to the structures of social, political and economic activity in both local and global 
contexts and emphasizes women and men as agents of their own history in all 
aspects of their lives (Shirley Walters, 2003). 

Post-1,iteracy and 
Continuing Education 

From a purely materialistic point of view, it was observed in a recent study 
sponsored by the European Commission that "intellectual capital is depreciating 
at 7% per year (which is a much higher rate than the recruitment of new graduates) 
with a corresponding reduction in the effectiveness of the workforce". Yet another 
study asserts that "in electronics and related areas of engineering, knowledge is 
doubling every two and a half to three years and so 10 years after graduation, a 
32 year old engineer is practicing in a world where 80% of the knowledge he is 
using has been discovered since he graduated" (Palomar and Parellada, 2001). 

However, the rationale of lifelong learning goes beyond the economistic discourse 
and addresses identity and value formation, promotes citizenship education, 
facilitates democratic participation and helps conflict resolution (Sanyal, 2004). 
More specifically, 

Lifelong learning is universal, a meaningful if not an indispensable activity. 

It is a safety net and helps optimize life by enhancing capacity to solve 
problems ranging from reducing poverty, sickness (used in China, 
Philippines, India, Bangladesh), environmental degradation (used in Japan, 
Western Europe), human rights violation and risks of war (UNESCO 
programmes) at the macro level and helps deal with risks in complex modern 
life at the micro level. 

It helps keep pace with the development of new knowledge of today's 
knowledge based society, particularly in the domain of information and 
communication technology (ICT), helps in learning new skills in rapidly 
changing societies (used in Japan and other industrialized countries) and 
face global competitiveness (many developing countries). 

It empowers people, especially deprived sections of the society (e.g., women, 
rural poor), and promotes social justice (used in Thailand, China among 
others). 

By definition it has unlimited time span liberated from a narrow utilitarian 
perspective. 

With increased longevity of human being race and the limited formal working 
life, it provides meaningful education for leisure and satisfaction. 

Lifelong learning can provide skills in business ethics needed in today's 
market - dominant, wealth-creating society (Church organized courses for 
business leaders in UK). 

Lifelong learning is a way to reconstruct a new set of values that are more 
humane. 1 1  



Towards Lifelong Learning: 
Creating a Literate 
Environment 

Check Your Progress 

Notes: a) Space given below the question is for writing your answer. 

b) Check your answer with the one given at the end of this unit under 
"Answers to Check Your Progress". 

2) Explain the need and importance of lifelong learning. 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

13.4 OPPORTUNITIES FOR LIFELONG LEARNING 
- - - - -  - - - - -  

The richness of the learning environment in any society provides a measure of 
its status as a learning society. Opportunities for Lifelong and Continuing 
Education may be provided through the formal, non-formal and informal sectors 
(Reddy, 1997). The formal agencies include schools, colleges, universities, 
polytechnics and agricultural institutions, etc. These agencies are providing 
organised programmes &her on full-time or part-time basis for interested groups 
on different aspects. The non-formal sector includes part-time courses offered 
by the colleges I universities, correspondence courses, open schools, open 
universities, community-based programmes, etc., for learners who are desirous 
to continue their education. The informal programmes are of two types: (i) 
Structured or Institutional Programmes, and (ii) Un-structured or Non-Insti tutional 
Programmes. Agencies supporting structured programmes are international 
organisations, professional and trade associations, hospitals and health centres, 
management groups, recreational agencies, sports councils, government 
ministries, youth and workers' clubs, commercial firms, local action groups, 
libraries, religious institutions, galleries, museums, zoos, amusement parks, etc. 
The unstructured programme agencies include mass media, computer 
programmes, books and magazines, advertisements1 propaganda, gallery and 
museum collections, etc. 



All the formal and informal agencies of society will eventually provide 
opportunities for learning. That is, all parts of society will provide continuing 
education. For example, in the area of health, courses could be provided by 
formal medical and paramedical training institutions and also by many other 
agencies such as hospitals, clinics, community centres, the pharmaceutical 
industry, the housing industry, environmentalists, planners, food processing and 
food distribution agencies, manufacturing industries and so on. 

In the area of civic consciousness, a multiplicity of agencies that could provide 
continuing education include formal educational institutions, the police, the legal 
profession, local government agencies, community centres, service industries, 
sports councils, political parties, religious organisations, the banking and 
commercial sectors. To facilitate the growth of continuing education, educational 
planners in any country should be aware of the wide range of institutions that 
provide or could provide CE facilities. 

Since continuing education provides an opportunity to engage in lifelong learning, 
it must now emerge as the main component of this broader view of education. 
Continuing education is expected to make use of the following agencies1 
institutionslresources in the context of extending facilities for learning throughout 
life (Reddy, 1998): 

Mass media - Press, Radio, Television, Film; 

Cultural institutions - Drama, Theatre, Fine Arts Academies, Youth Clubs, 
Farmers Clubs; 

Libraries - mobile library, reading clubs, study circles; 

Supplementary reading materials - graded books, broadsheets, literature 
produced by extension departments; 

Continuing education centres, farmers' training centres, shramik vidyapeeths, 
open schoolslopen universities, etc., need to establish interactive communication 
programmes, in order to support adult learning. In the future, new information 
technologies (computer, printer, modem, internet access, scanner, local area 
network (LAN)) and relevant software packages can be expected to play a growing 
role and have an increasing impact on life-long learning. Further, there are different 
opportunities for lifelong learning. These are grouped as guided learning and 
self-directed learning, which are described hereunder. 

13.4.1 Guided Learning 

Guided learning is an interaction between the teacher, the student, and the 
materials of instruction. The teacher guides the process on the basis of his 
understanding of both student and materials so as to create learning experiences 
that will be meaningful to the student. The function of the teacher is to guide the 
student into the kind of experiences that will enable him to develop his own 
natural potentialities. 

1) Guided learning ensures remediation of learning defects. 

2) It helps the learner to acquire a more stable level of literacy skills. 

3)  It also helps in the transition from guided learning to self-learning. 

There are many guided learning strategies viz., Demonstration, Guided discussion, 
Lecture-discussion, and the tutorial. 

Post-Literacy and 
Continuing Education 



Towards Lifelong Learning: 13.4.2 Self-directed Learning 
Creating a Literate 

Self-directed learning emphasises the individuals' role in learning and his personal 
responsibility in it: thus the concept is based on premise that students' posses the 
potential for self-initiation and self-evaluation in learning. Under self-study 
method, a student performing effectively is one who perceives things to do, 
personalizes learning, exercises self-discipline and makes use of human resources. 
The methods such as visits/tours/field trips, problem solving, open learning, 
programmed learning and computer assisted learning, etc., facilitate self-directed 
learning. 

The new educational methodology will lay stress on the production of materials 
needed for self-learning. The materials such as posters, display-boards, charts, 
flannel graphs puppets, the radio, and the gram phone, the tape-recorder, films 
and television. The tools for self-study include: Textual method, Supplementary 
reading material, Reference material and Programmed instruction. 

14 

Check Your Progress 

Notes: a) Space given below the question is for writing your answer. 

b) Check your answer with the one given at the end of this unit under 
"Answers to Check Your Progress". 

3) i) Explain different opportunities for lifelong learning. 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

ii) Explain about guided and self-directed learning. 
................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 



13.5 SIGNIFICANCE OF POST-LITERACY AND 
CONTINUING EDUCATION 

Post-Literacy and 
Continuing Education 

post-literacy and continuing education is a continuation of basic literacy for 
retention and stabilisation of literacy skills acquired by the neo-literates either 
through the total literacy campaigns or non-formal education programmes. It is 
necessary to prevent the relapse of neo-literates into illiteracy and also fulfill 
their future needs and aspirations. Post literacy and continuing education guide 
the learners from guided learning to self-learning. 

The main purpose of post literacy and continuing education is to provide 
continuing education facilities which help the neo-literates to continue their 
learning beyond the basic literacy stage and to create a scope for application of 
learning for improvement of life. In the absence of post-literacy facilities and 
continuing education arrangements, the neo-literates tend to relapse into illiteracy 
as has been evident from the past experiences in our country. The main purposes 
of post-literacy and continuing education are: 

Reinforcing and strengthening the literacy skills acquired by the neo-literates; 

Bringing the neo-literates from dependence-learning syndrome to self-reliant 
learning syndrome; 

Application of knowledge and skills acquired so as to improve different 
aspects of personal, occupational and social life; 

Generating and sustaining the urge for learning and to provide more learning 
opportunities and encouraging more reading habits; 

Adjusting to the changing society and gaining access not only to information 
and ideas but also to decisions and effective responsibilities affecting both 
individual future and that of the community; and 

Creating a learning society so that people can participate effectively in the 
developmental process. 

The objectives of Post-Literacy (PL) Programme initiated by the government 
are remediation, retention and consolidation of literacy skills through guided 
learning and to help the neo-literates to continue learning through self-directed 
processes. Emphasis is also laid on integration of skill development programmes 
with PL programme. PLP is regarded as the preparatory stage for Continuing 
Education (CE). The campaigns, which have stagnated for various reasons, are 
helped in their restoration. Additional funding of 40 to 50 per cent of the original 
project cost is admissible for such restoration. 

Post-literacy and continuing education has been made as an integral part of the 
literacy campaign itself. At this stage, it is essential to note that planning for the 
post literacy programme must begin well before the completion of the basic 
literacy programme so that there is continuity in the programme. 

Post-literacy and continuing education are based on the philosophy of life-long 
education. It stresses education as a process rather than an end at some stage. 
The concept of continuing education presumes some educational base on the 
part of a person which can be continued. It is applicable to all persons irrespective I 

of their age, sex, location, education and occupation, etc. It is necessary to learn 
continuously throughout life, whether for continuous replenishment of knowledge, 
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Towards Lifelong Learning: for intellectual satisfaction, for personal and professional progress, for gaining 
Creating a Literate 
Environment experience, or for the effective discharge of civic functions. Lengrand (1975) 

has mentioned some factors which have created the need for continuing education. 
They are: acceleration of change, demographic expansion, evolution of scientific 
knowledge and technology and threat of technological unemployment. Reddy 
(1997) has noted some conditions that are necessary for the success of any 
continuing education programme. They include: literate society, awareness among 
the community people, provision for learning opportunities, training of continuing 
educators, adoption of suitable teaching methods, integration of continuing 
education with development, funding and resources, etc. These are discussed in 
detail in the subsequent unit i. e., Unit-14. 

Continuing Education may take a variety of forms such as formal, informal and 
non-formal depending upon the purpose (Reddy, 1991). For instance, there are: 

1) Formal courses preparing students for entrance tests and competitive 
examinations; 

2) Refresher Courses, Orientation Programmes, Seminars, Conferences for in- 
service personnel: 

3) Academic programmes for those who are out of the formal school system; 

4) Ad hock courses to meet the specific needs of firms and industries; 

5) Non-formal education courses leading to degrees and diplomas; 

6) Non-formal education courses not leading to degrees and diplomas; 

7 )  Non-formal education courses in the official language of the statelcountry. 

All these programmeslcourses may be preparatory or in-service and may be 
attended on a part-time or full-time basis. 

The scheme of continuing education for Neo-literate has been introduced by the 
Government as a fully funded centrally sponsored programme in December 1995 
(DAE,1995). The main objectives of the scheme - setting up of Continuing 
Education Centres, functions of CECsINCECs, and the financial pattern are 
presented in Unit- 14. 

The target specific and local specific activities such as Equivalency Programmes 
(EPs), Quality of Life Improvement Programmes (QLIPs), Income Generating 
Programme (IGPs) and Individual Interest Promotion Programmes (IIPPs) can 
be organized for the beneficiaries of the programme. 

Check Your Progress 
Notes: a) Space given below the question is for writing your answer. 

b) Check your answer with the one given at the end of this unit under 
"Answers to Check Your Progress". 

4) Explain the significance of Post-literacy and Continuing Education. 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 
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13.6 APPROACHES TO POST-LITERACY AND 
Post-Literacy and 

Continuing Education 

CONTINUING EDUCATION 

It is envisaged that post-literacy and continuing education centres, farmers' 
training centres, Jana Shikshan Sansthans, opeddistant learning institutions, etc., 
will work towards establishing interactive communication in order to support 
lifelong learning. Virtual learning and web-based learning are also playing a 
growing role in PL and CE and are poised to have an increasing impact on life- 
long learning. The main approaches to post-literacy and continuing education 
are: 1) Institutional approach, 2) Non-formal approach, 3) Opeddistance learning 
approach, 4) Computer-assisted learning approach, and 5) Web-based approach. 

13.6.1 Institutional Approach 
It is easy to make someone literate but to sustain literacy is difficult. Therefore, 
organisation of post-literacy and continuing education centres is very important 
to sustain the acquired literacy and to enhance it further. Continuing education is 
an indispensable aspect of the strategy of human resource development. The 
goal of a learning society is continuing education, which includes post-literacy 
for neo-literates and school dropouts for retention of literacy skills. The Post- 
literacy and Continuing Education Programmes are being taken up after the 
conclusion of Basic Literacy Programme in the districts. 

The schemes of PL and CE of the NLM aim at providing an institutionalised 
mechanism for continuing education through Jana Shikshana Nilayams(JSNs) 
and Continuing Education Centres (CECs) to enable the neo-literates to retain, 
improve and apply their basic knowledge and skills in fulfilling their day-to-day 
needs and aspirations. 

The Post-Literacy and Continuing Education Centres are permanent institutions 
which are functioning as a focal point for providing learning opportunities such 
as library, reading room, learningltraining and information centre, charcha mandal 
and a centre for development, cultural and sports. Neo-literates and educated 
adults, particularly those who are employed need programmes that can be 
delivered at flexible times (e. g. evenings, weekends), with different media (e.g, 
print, media, correspondence, on-site), with flexible entry and exit points that 
recognise prior learning'and different learning speeds, and in settings that reflect 
adult norms. 

13.6.2 Non-formal Approach 
Besides utilising the facilities in the PL and CE centers, the neo-literates and 
educated people would get benefit from otheo potential non-formal learning 
centers that are available in the community. They include: Radio Listening clubs, 
T.V. Viewing centres, StudyIReading centres, Craft Training centres, Farmers 
Training centres, Primary health centres, Community centres, Mahila Mandals, 
Youth clubs, Libraries, religious organisations, Cooperative Societies, etc. 

The non-institutional and unstructured resources such as Newspapers, Posters, 
Bookslmagazines, Mass media, Computer programmes, Advertisements, 
Archieves/Museums, Recreational activities, etc., are providing post-literacy and 
continuing education opportunities which lead to lifelong learning. Adults who 
have already acquired the basic literacy skills and who want to become fully 
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functional literates and to be autonomous learners can make use of the open 
learning resources which will ensure that the literacy acquired by them is further 
strengthened so that they can gradually become independent learners. The learning 
materials that are required for functional literates include personal letters, 
newsletters, newspapers, broad-sheets, illustrated pamphlets, broachers, booklets, 
folders, simple books and texts. Such materials will help them to strive to continue 
learning, reinforce and improve their acquired skills for improvement of quality 
of life (Reddy, 2002). 

Dave, et a1 (1985) have identified the following media and learning resources 
for the neo-literates: 

1) Newspapers, wall newspapers, magazines for neo-literates; 

2) Test materials prepared for PL programmes; 

3) Supplementary reading materials; 

4) Libraries for new readers including mobile library, exhibitions and resources; 

5) Extension literature produced by development agencies such as agriculture, 
health, animal husbandry, etc; 

6 )  Materials produced for out-of-school credit programmes parallel to the school 
system, and by other non-formal education programmes of a vocational and 
general character; 

7) Materials for occasional programmes based on special needs and interests; 

8) Distance education media such as radio, television, video, film, etc.; 

9) Computer software; and 

10) Resources for field studies and visits. 

13.6.3 Open/Distance Learning Approach 

The post-literacy and continuing education centres are not able to meet the 
growing demands of the neo-literates and educated people in the community. 
Hence, there is a need to identify and utilise the openldistance learning resources 
for the purpose of neo-literates and educated community on the one side and 
creating resources for the professional development of preraks, nodal preraks 
and other literacy functionaries on the other. 

After becoming autonomous learners, adults want to study independently and 
use books and other learning resources in search of new knowledge which can 
improve the standard of living through better health practices, better food, 
increased income, improved family life and more direct civic and community 
participation. The learning resources that are required for autonomous learners 
include supplementary reading material such as graded books, texts and magazines 
which provide additional knowledge and information pertinent to specific issues. 
Openldistance education would enable people to develop awareness of themselves 
and their environment and encourage them to play their social role at work, in 
the government of the country and in the community. 

Autonomous/Independent learners, who are working in secondary occupations 
and willing to acquire qualifications though professional examinations can make 



use of the distance learning systems such as correspondence courses, open Post-~iteracy and 
Continuing Education universities, etc., so as to continue their education. Distance learning resources 

would enable the neo-literates to continue their education through which they 
can update and upgrade their already acquired knowledge in any particular field 
of specialisation, profession or vocation. Distance learning provides open access 
to professional and vocatibnal education and has no forillal entry requirements. 
All adult are eligible to enroll, without any formal academic qualifications. 
Instruction is by correspondence, radio and television and may be supplemented 
by some face-to-face tuition and counselling (DAE, 1992). Credit courses leading 
to a certificate, or a degree are offered by the distance learning institutes. There 
are colleges or provider-based systems with 'flexi-study' and support whereby 
learning is undertaken in the learners' homes (Jarvis, 1990). 

Through their spare time studies, the learners may acquire recognised professional 
qualifications and become useful members of society with good knowledge of 
culture, science and technology. As the courses belong to a continuous system, 
youth with various academic qualifications ranging from senior secondary, 
matriculation, ordinary certificate, and ordinary diploma to higher certificate of 
the polytechnics, can find suitable entry points for their studies and terminate at 
different levels according to their individual needs (Lo Ming-Tak, 1991). 

OpenIDistance learning institutions, which are offering continuing education 
programmes, offer job-oriented and skill development courses leading to 
certificates/diploma/degrees. These institutions also have short-term courses for 
individuals to keep pace with the developments and advancements in his 
profession or field of work. 

The Commonwealth of Learning Literacy Project, Courses on Human Rights, 
Disaster Management, Health care, Vocational training for ANMs, etc., being 
organised by Institutes of Distance Education are indicative of a trend of distance 
education to reach out to the excluded' (Sween and Ajaib, 2002). Openldistance 
education course for working professionals differ in purpose, content, mode, 
delivery method, duration, and level. 

Professional development or training of adultlcontinuing education functionaries 
can be periodically offered through the distance mode besides face-to-face and 
organised interaction. Attempts to engage in conversations, shared experiences 
and dialogue exchanges with colleagues and experts can contribute significantly 
to the knowledge of functionaries of continuing learning efforts. Adult educators 
and field functionaries can be encouraged to seek opportunities to pursue 
continuing learning and professional development by effectively utilising distance 
learning, e-learning or virtual learning opportunities. IGNOU has recently initiated 
certificate and diploma courses in adult and continuing education so as to equip 
the in-service and prospective tdhlt educators in different aspects of adult 
education. ' 5 

Open School and Open Learning can very effectively contribute to the realization 
of lifelong learning needs. This system can help in offering education for the 
needy and disadvantaged people in the remotest corners of the country. Opening 
of more open schools and universities in the country will help to serve all regions 
and all sections of people through all major languages. These institutions should 
strive to reach out to non-traditional student groups including children, adults, 
working people and those who are looking for new opportunities. 19 
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become available and it will be easier for adult educators to employ this approach. 
It facilitates instant access to information with infinite patience and accuracy, 
and it provides opportunity for systematically organised learning for all learners. 
Experts claim that the use of CAL is without parallel in education and training 
because no human teacher even born, no method or media yet tried, can match 
the computer's capabilities. The increasing amount of information and lack of 
qualified teachers necessitate its use. In this, the learner can learn at hislher own 
pace, receive immediate personalised feedback and freely choose the content, 
sequencing and degree of difficulty of instruction. The dynamic interaction 
between the learner and instructional programme is not possible to be secured in 
any other medium. 

13.6.5 Web-based Approach 
Rapid technological changes and the emergence of the web offer new mechanisms 
to support and enhance traditional learning systems. The modem information 
technologies such as computer assisted instruction, on-line or web courses, 
electronic or print based study materials, News-groups or online discussion 
forums, video conferencing and e-mail and other delivery modes would certainly 
facilitate the globalisation of education and offer more learning opportunities to 
working adults. 

The web is now causing educators to rethink the very nature of teaching /learning. 
Claims have been made that the web can free teaching and learning from physical 
boundaries of class rooms and time restraints of class schedules. Traditional 
lectures and demonstrations can become web-based, multi-media learning 
experiences for students. Learning resources of any school, college and university 
can be augmented by learning resources of the world via the web. Moreover, the 
web can help us re-focus our schools and institutions from teaching to learning, 
from teacher to student. 

Web is a viable means to increase access to education and promote improved 
learning. The web appears to offer at least three distinct advantages viz., i) Web 
Appeals to students' learning mode, ii)Web provides flexible learning; and iii) 
Web enables new kinds of learning that can be capitalised upon by the teacher to 
promote improved learning. 

Check Your Progress 
Notes: a) Space given below the question is for writing your answer. 

b) Check your answer with the one given at the end of this unit under 
"Answers to Check Your Progrqss". 

f 
5 )  What are the different approache$ to Post-literacy and Continuing 

Education? 
................................................................................................................ 

................................................................................................................ 

................................................................................................................ 

................................................................................................................ 
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13.7 LET US SUM UP 
I : In this unit, we have presented an overview of the concept, characteristics, need, 

types and methodologies of lifelong learning. We have also presented to you the 
role and significance of post-literacy and continuing education in the context of 
lifelong learning. Further, various approaches to post-literacy and continuing 
education have been presented. 

13.8 ANSWERS TO CHECK YOUR PROGRESS 

1) i) The concept of lifelong education was defined by UNESCO as that form of 
education which "covers formal, non-formal and informal patterns of 
learning throughout the life cycle of an individual for the conscious and 
continuous enhancement of the quality of life, hisher own, and that of 
society". In the nineties the term lifelong education was replaced by the 
term lifelong learning. It should enable people to develop awareness of 
themselves and their environment and encourage them to play their social 
role, and to work in the community. 

ii) 

The OECD defines lifelong learning as the "view of learning (which) 
embraces individual and social development of all kinds and in all settings- 
formally, in schools, vocational, tertiary and adult education institutions, 
and non-formally, at home, at work and in the community. It emphasizes 
the need to prepare and motivate all children at an early age for learning 
over a lifetime, and direct efforts to ensure that all adults employed or 
unemployed, who need to retrain or upgrade their skills, are provided with 
opportunities to do so. 

Lifelong learning has the characteristics such as: it is need-based; it should 
encourage creativity; it helps in solving problems; it brings in desirable 
changes in the knowledge, attitude and skills; and it creates interest among 
the learners. 

The lifelong learners, based on the roles they assume, can be classified as 
follows. a) Learner as an active and creative explorer of the world; b) Learner 
as a reflexive agent; c) Learner as a self-actualizing agent; and d) Learner as 
an integrator of learning. The lifelong learners according to their stages of 
learning are classified into four major groups: a) Conventional, first and 
second stage learners undergoing basic education and training; b) Older 
learners, often enrolled part-time in adult education programmes; c) Students 
who have already obtained a higher education qualification and are looking 
for highly specialized professional opportunities at an advanced level; and 
d) Learners who wish to diversify their occupational activity. 

Keeping in mind the need for life-long learning, the following types of 
programmes are suggestive for different people: i) General basic education 
programmes and vocational programmes for rural and urban communities; 
ii) Post-literacy programmes for semi-literates and neo-literates; iii) 
Development-oriented programmes and future-oriented programmes for 
farmers, workers, artisans, traders, etc.; iv) Employment-oriented and career 
development education for unemployed and under-employed youth; and v) 
Leisure-time activities for house-wives and out of school youth. 

Post-Literacy and 
Continuing Education 
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2)  In recent times, there have been such significant changes in society that 
unless one keeps on 'knowing' and learning, helshe would not be able to 
understand life. This is particularly true with the neo-literates, whose level 
and felt-needs are different. It was observed in a recent study sponsored by 
the European Commission, that intellectual capital is depreciating at 7% 
per year with a corresponding reduction in the effectiveness of the workforce. 
The rationale of lifelong learning goes beyond the economistic discourse 
and addresses identity and value formation, promotes citizenship education. 
facilitates democratic participation aiid helps conflict resolution. More 
specifically, lifelong learning is universal activity; it is a safety net and helps 
optimize life by enhancing capacity to solve problems ranging from reducing 
poverty, sickness, environmental degradation, human rights violation and 
helps deal with risks in complex modem life at the micro level. It helps 
keep pace with the development of new knowledge of today's knowledge 
based society, particularly in the domain of information and communication 
technology (ICT). It helps in learning new skills in rapidly changing societies 
and prepares one to face global competitiveness. It empowers people 
especially the deprived sections of society. 

3) i) Opportunities for lifelong learning may be provided through the formal, 
non-formal and informal sectors. The formal agencies include schools, 
colleges, universities, polytechnics and agricultural institutions, etc. These 
agencies are providing the organised programmes either on full-time or part- 
time basis for the interested groups. The non-formal programmes are part- 
time courses offered by the colleges1 universities, correspondence courses, 
open schools, open universities, community based programmes, etc., for 
the learners who are desirous to continue their education. The informal 
programmes are of two types: (i) Structured or Institutional Programmes of 
the international organisations, professional and trade associations, hospitals 
and health centres, management groups, recreational agencies, sports 
councils, government ministries, youth and workers' clubs, commercial 
f m s ,  local action groups, libraries, religious institutions, galleries, museums, 
zoos, amusement parks, etc. and (ii) Un-structured or Non-Institutional 
Programmes include mass media, computer programmes, books and 
magazines, advertisements1 propaganda, gallery and museum collections, etc. 

ii) Guided learning is an interaction between the teacher, the student, and the 
instructional materials . The teacher guides the process of learning on the 
basis of his understanding of both student and materials so as to create 
learning experiences that will be meaningful to the student. The function of 
the teacher is to guide the student into the kind of experiences that will 
enable hinl to develop his own natural potentialities. There are many guided 
learning strategies, viz., demonstration, guided discussion, lecture-discussion 
and the tutorial. 

Self-directed learning emphasises the individual's role in learning and his1 
her personal responsibility in it. It is based on the premise that students 
posses the potential for self-initiation and self-evaluation in learning. Under 
the self-study method, a student performing effectively is one who perceives 
things to do, personalizes learning, exercises self-discipline and makes use 
of human resources. Methods such as visitsltourslfield trips, problem solving, 
open learning, programmed learning and computer assisted learning, etc. 

22 facilitate self-directed learning. 
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of neo-literates into illiteracy, and also to fulfill their future needs and 
aspirations. Post literacy and continuing education lead the learners from 
guided learning to self-learning. It is mainly to provide continuing education 
facilities to the neo-literates. In the absence of post-literacy facilities and 
continuing education arrangements, the neo-literates tend to relapse into 
illiteracy. 

The main purposes of the Post Literacy (PL) Programme initiated by the 
government are remediation, retention and consolidation of literacy skills 
through guided learning and to help the neo-literates to continue learning 
through self-directed processes. 

Post-literacy and continuing education is based on the philosophy of life- 
long education. It is necessary to learn continuously throughout life, whether 
for continuous replenishment of knowledge, for intellectual satisfaction, 
for personal and professional progress, for gaining experience, or for the 
effective discharge of civic functions. There are some factors, viz., 
acceleration of change, demographic expansion, evolution of scientific 
knowledge and technology and threat of technological unemployment which 
have created the need for continuing education. 

The Scheme of Continuing Education for neo-literates has been introduced 
by the Government in 1996 with an aim to provide life-long learning 
opportunity to all beyond basic literacy and primary education. 

The main approaches to post-literacy and continuing education are: a) 
Institutional approach, b) Non-formal approach, c) Opeddistance learning 
approach, d) Computer-assisted learning approach, and e)Web-based 
approach. 

a) Institutional Approach: The schemes of post-literacy and continuing 
education for non-literates available after the completion of the Basic 
Literacy phase cater to the continuing education needs of millions of 
neo-literates emerging from successful completion of literacy campaigns 
in several districts all over India. The schemes aim at providing an 
institutionalised mechanism for continuing education through Post 
Literacy (PL) and Continuing Education Centres (CECs) to enable the 
neo-literates to retain, stabilize, improve and apply their basic 
knowledge and skills in fullilling their day- to-day needs and aspirations. 
These centers are permanent institutions which are functioning as a 
focal point for providing learning opportunities, such as library, reading 
room, learning/training and information centre, charcha mandal, etc. 

b) Non-formal Approach: Besides utilising the facilities in the PL and CE 
centers, the neo-literates and educated people can get benefit from the 
potential non-formal or non-institutional learning centers such as radio 
listening, T V viewing centres, farmers training centres, P H Cs, etc., 
that are available in the community. 

The non-formal or non-institutional and unstructured resources such as 
Newspapers, posters, books/magazines, mass media, computer programmes, 
advertisements, achieves/museums, recreational activities, etc., are providing 
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which will ensure that the literacy acquired by them is further strengthened 
so that they can gradually become independent learners. The learning 
materials such as personal letters, news letters, newspapers, broad-sheets, 
illustrated pamphlets, broachers, booklets, folders, simple books and texts 
would help them to strive to continue learning, reinforce and improve their 
acquired skills for improvement of quality of life. Dave et al. (1985) have 
identified various media and learning resources for neo-literates. 

c) OpenIDistance Learning Approach: Since the institutional and non- 
institutional approaches are not able to fully meet the growing demands of 
the neo-literates and educated people in the community, there is a need to 
identify and utilise opeddistance learning resources for meeting the lifelong 
learning needs of the people. 

OpenIDistance education resources would enable people to develop 
awareness of themselves and their environment and encourage them to play 
their social role in society and at work, in the government and in the 
community. They can provide access to information, and for empowerment 
of masses. The AutonomousIIndependent learners, who are working in 
secondary occupations and are willing to acquire further qualifications though 
professional examinations, can make use of the distance learning systems 
such as correspondence courses, open universities, etc., in order to continue 
their education. 

OpedDistance learning institutions, which are offering continuing education 
programmes, offer job-oriented and skill development courses leading to 
certificatesldiplomasldegrees. Professional development or training of adult/ 
continuing education functionaries can be periodically offered through 
distance mode besides face-to-face and organised interaction. 

d) Computer Assisted Learning (CAL) Approach: This approach facilitates 
instant access to information, and it provides opportunity for systematically 
organised learning for all learners. The increasing amount of information 
and lack of qualified teachers necessitate its use. In this approach, a learner 
can learn at hisher own bace, receive immediate feedback and freely choose 
the content, its sequencing and degree of difficulty of instruction. Such 
dynamic interaction between the student and instructional programme is 
not possible in any other medium. 

e) Web-based Approach: The learning resources of any school, college and 
university can be augmented by leamiizg resources of the world via the 
web. Moreover, the web can help us re-focus our schools and institutions 
from teaching to learning, from teacher to student. Web is a viable means to 
increase access to education and promote improved learning. The web 
appears to offer at least three distinct advantages viz., i) Web appeals to 
students' learning mode, ii)Web provides.flexible learning; and iii) Web 
enables new kinds of learning that can be exploited by the teacher to promote 
improved learning. 
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