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18.0 OBJECTIVES
In the previous unit, we had discussed the stages of the writing process and how these
can be tmsacted in the classroom though the process writing approach. We looked in
de$ail at a sample of a simple piece of process writing with a class of young beginners.
The writing was taken up as a whole class, controlled activity in which all the children
were working together on a single piece of writing. The main objective was to help the
children to understand and experience the different stages of the writing process. Once
the dBkrent stages of the writing process, they are ready
the children have inteto explore different forms of writing, such as letters, poems, articles, speeches, reports,
plays etc. The children are also ready to take up individual writing. Initially it is useful
to have all the children in the class writing in the same form at the same time, to
faciltate teacher support. When the children are in higher classes they will be ready to
work on completely individualised writings, with different children working in different
forms at the same time.
In this unit we shall look at the wcrys of working at a range of more complex writing.
tasks and writing forms through process writing classes at the upper primary level. After
you have completed this unit you should be able to :
1.

Help children select topics which are suitable for this older age level.

2,

Help children select appropriate forms of writing for the particular writing ta$a
they are taking up.

3.

Provide suitable pre-writing supporE, to equip the children with the requirements of
the particular writing tasks they are working on.

4.

Help children to provide peer-group support and feedback whenever necessary.

5.

Equip the children with suitable skills of reflection, and self evaluation.

6,

Help children develop the social skills required for effective peer conftrencing and
ofkring wnst~~ctivc
feedback and suggestions to each other.

7.

Help children become active participants in the writing process.

8.

Accept the child's ideas'and views, even though these may not be in agreement
with your own.

18.1

INTRODUCTION

Writers constantly make choices about language and content. Even at a young age, if
they are doing their own thinking, they make complex decisions about structuring

satmccq paragraphs, and entire texts and about selecting vocabulary that best conveys
their meaning. These choices are bfcoutse interdependent and also relate to topic,

audience, purpose and so on. This unit will explore a number of classroom strategies
that will help children to consider the available choices in their sentences, paragraphs
and texts. The choice of a specific text structure or form grows out of the writer's
purpose. If the child's purpose is to tell a story, a narrative structure is the appropriate
choice. If the student needs to write a speech for the school assembly an expository
structure is probably more appropriate. Initially the children need guidance to help them
select the fbrm which is most suited to the purpose of their particular writing. With
experience children learn to select the appropriate text structure intuitively, if they have
determined the purpose, topic and audience for themselves. This happens gradually, as
children move slowly towards freer writing. In order to lead upto this stage children
need to work on their individual pieces within p r e detemhed structures or forms which
have been chosen by the teacher. It is very important to have a discussion on why the
particular form was selected. Thus if the children are writing a letter to another class
about a play that they saw , the teacher would need to discuss the other possible forms
in which the children could have written, such as paragraphs or poems, and why a letter
was thought to be most suitable fir this purpose of letting the other class know the
reactions to the play. Discussions of this kind should become an ongoing part of the
process writing class. They help children to begin to internalise processes which are
teacher directed. Teachers need to also point out the diff'nt written forms, that the
children encmnter in their reading class, and have discussions about which other form
may have becn used, or the range af writing and how it varies with the purpose. The
variation in formal and informal writing also need to be focused on.
One important tmdtion that the children make from the earlier teacher guided stage
is tbat slowly they begin to express themselves as individuals, through their written
words. It becomes absolutely vital for the teacher to know the students in her class and
to be sensitive to their individual needs, belietk and values. As some children struggle,
and are not able to write, the teacher may &se that the more proficient writers in the
class understand that written language exists to communicate meaning; while less
proficient writers may,typically believe that writing is done to practice written language
forms , such as word recognition, spellings or handwriting. With these latter students no
matter how much the teacher tells the students that she doesn't want them to worry
about spellings and neatness, and tbat their ideas mattered most in the initial draffs, the
students will not take risks and will prefer to do 'safe' writing. One way of helping m h
children is by getting children to share their processes, and sharing some initial drafts,
which have explored non-familiar words and not been bogged down with spellings or
pmchmtion. When the more hesitant children see how same of their classmates have not
let spellings interfere with the idea in their initial drafts, but instead have invented
spellings, they are likely to slowly begin taking risks and drop their Eeanr of incorrect
gnunnlsr or spellihgs. Be careful that the children do not ridicule each others' writing,
but learn to explore it to gain insights about how to write. Children have to be taught
how to do this. Also make sure that several children's work is discussed and no one is
singled out. Writing along with the children is very d,
if you can from time to time
share your own process or the a c u l t i e s you are encounter@ and how you solved them
or attempted to s o b them. For example you might bring in a mgh draft d something
you ='writing, and you might say,"Oh, I just remembered something I should have
written before. I'll write it in the margin and draw an arrow to show where it goesn.
This kind af sharing helps children to gather enough confidence to take risks.,

When children choose what they write, they are often writing about things that are
vexy precious to them. One of the most important aspects of a process writing class is to
help children to respect each other through the way they respond to each other's
writings. In a large class this can be quite =cult, particularly if you do not have
enough opportunity to get to know the children. In such cases begin by writing on topics
which are less likely to be sensitive. Through ycur own example, and through writing
conferences teach the children to give positive M a c k . Children at this young age
respond very quickly, so so e m y opporhdty you get to reinforce a classroom climate
of mutual trust and respect. It is essential to be aware of the classroom dynamics, and

make sure that children who do not get along, are not together in a writing conference.
The children are still very young at this stage, and one does come across examples of a
child responding badly to another child's writing at a writing conference, simply because
they have f m t or they cannot stand each other. Personality clashes often get confused
with reqm118t to the writing. A m y consciaus effort has to be made by the teacher to
help children to develop the required social skills, and to avoid situations which can be
damaging and hurtful lbr any child. In our multicultural classraams this becomes
abeolutely vital. We 14
to make cad child feel unique, and important. Each child
brings to the class a d t h of expeahas. It is for the process writing class to provide
~~thechildrmtoputdownthese~enceinwritingandcommuni~8te
these in meaningful ways, and for othu children to d y t these in a spirit of openness
and sharing.

In this unit we shall take up the example of report writing, and how it is transacted
in the classroom. We shall look at the types of support the teacher needs to provide to
faciltate a smooth transition fhm a controlled writing class, to one in which the
children are making many more decisions on their own, about writing which is more
individualid than in the earlier classes.
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What M the basic philosophy of the process based approach to teaching writing?

18.2 PRE-WRITING SUPPORT FOR MORE ADVANCED

WRITING TASKS

As we have just d i m . , after the initial stage of controlled and then hguistically
guided writing which would last for about two years, the children are ready to take on
their own process writing activities. Before getting down to the actual writing, the
teacher needs to help the children to know:
A) The bction or purpoee of the writi~~g.
For example ,is it a letter of invitation to
a friend ? Is it a report which the child hopes will be persuasive and stimulate action ?
Is it an explanation of how something works, which needs to be careful, detailed and
clear? Is it a description of an experience for someone close? and so on.

B) The(ludi~~orinothcr~0rds,whoisthewritingfor7Thepurposeofthe
writing as well as the auditna will idluena the language used, choice of organisation,
format and the style of writing. In the beginning let the children work on the same kind
d writing - though the actual content of each individual piece can vary. Onct the choice
of the writlng form has been made, the teacher needs to focus on specific writing skills
which are required for that particular form of writing. The teacher also needs to integrate the gmmatical structures that the children may need to know.

h c c c
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We shall loak at some specific writing forms:

1) Paragraphwriting
writinginstructions

2) Letter writing
3) Writing a'story

4)

Writing a simple rhyme or poem

We sball take up report writing in detail. These are being taken up as examples of the
classroom tmmctions of different types of process writing and the kind of support that
may need to be given. It is, however, ultimately upto the teacher to decide what support
togiveandhowtopmvideit.

-

1) .Support for Paragraph writing

We have already discussed the pre-requisites of paragraph writing in the last unit. We
shall just quickly recapitulate these over here, without going into details. The children
need to be told that a paragraph is a group of sentences that are all about one idea. A
paragraph h a only one main idea. Each sentence tells us about that one main idea
The first sentence of all paragraphs is indented. The children can be asked to look at
different paragraphs and state the main idea of each. Make sure that the paragraphs you
give the children have a clear main idea. They could also be given some sentences about
one idea and asked to arrange these in a paragraph. Ask them to identify the main idea.

The children need to be told that a topic sentence tells us the main idea and that usually,
the topic sentence is the first sentence. Each of the other sentencw adds a supporting
dcEail such as an example, a description, a reason and so on. The teacher then highlights .
the importance of correct order and sequencing to get a logical flow, particularly in a
paragraph giving hshuctions or describing an event. Suitable 'order' words are introduced for example - first, then, after that, next, finally. Give children practice in
reading and writing paragraphs, sin= it is a finm of writing that they are likely to use
quite afttn.

a) Writing hstmctiom in a paragraph
Tell the children that you often give them instructions, but now its their turn to give
inshuctions. This activity will demonstrate to the children the importance of giving
order. Ask the children to give
complete htrudions and of giving them in the COW
simple instructions for some simple everyday activity like peeling a banana, making a
phone call, or emptying a sharpener. Write these on the board exactly as they are given.
Do not give suggestions or make corrections. After the instructions have been given, ask
the children to number these in the correct order. When the children are satisfied follow
their bhuctions exactly. Do not assume any missing i n f o d o n . If the hhuctions
cannot be followed, ask the children to improve them.
Stress the fact that there are two important things to remember

1.
2.

Be sure to tell enough.
Tell the steps in order.

You could tell Che sardents to write in the present tense. Show them why and how. Also
reinforce action words or verbs. After this pre-writing experience, children can be asked
to list pssible topics for a paragraph of instructions. They can choose h m the list and decide who these are for. After the task is completed let each receiver actually carry
out the instructions and give a feedback1

b) Writing a descriptive paragraph
The children would be asked to write a short paragraph desuiiing an object, a person or
an animal. The primary focus is on using rich and exact descriptive language. The
children are given practice in listing and classifying sense words.

Give the children a paragraph in which the descriptive words are missing. Let the
children add a word that describes colour, shape size, sound, smell, touch or taste. Let
children make lists of words that come under each of the above categories. This is an
effective way of helping children use all their senses when they are describing something.
Next tell the children that when they write a description, it is important to try and use
exact words, that give a clear picture. Give the children some practice. For examp:e,
ask children to change the underlined word in each of the sentences given below to a
more exact ward. You could provide the exact words in a box.

I

1.

The apples F e d good (sweet)

2.

The flowers are red (roses)

3.

The dog's 'fur is nice (soft)
Irfan went after the ball (raced)
The bad weather lasted a long time (rainy)

4.
5.

rainy,

roses

Tell the children that writing em* words helps the reader to get a detailed picture.
Words like 'good', 'bad', 'nice', arc vague or fuzzy words Sometimes we need to ask
the questions, what 7, how 7, where 7, when 7, who 1, to make sure that we are using
exact words. If you want to describe a new toy how will you describe it? What if you
say it is a nice toy? What pjcture will the reader have? If you say it is a large, red,
soft, h y , toy will the reader have a clearer picture? You might ask the children to ask
such questions about each sentence they write. Ask the children to play guessing games,
where one child describes an object, and the others guess it.
After these experiences the children will be ready to write a descriptive paragraph.
2.

Support for Letter-writing

You would need to :

review Werent kinds of letters, for different purposes and occasions. For example
a friendly letter, a thank you letter, a get-well letter or an invitation. It's a good idea to
actually bring in samples to show and discuss with the children. Let the children know
that they will actually bc posting the letters they write, so they would need to think
carefully about what kind of letter to write. You may want to take the children through
all the steps of writing a letter as a group, before they write individual letters, in which
the whole class would need to decide who they want to write to and what they want to
a)

*Y.

b) The children need to identify the parts of a letter and be able to write these in the
correct places.

-

-

The date (which tells us when the letter was written)
The greeting
The body (i.e. the main part of the letter)
The closing or salutation (i,e. saying good bye)
The name (i.e. who wrote the letter).

The children could discuss different types of greetings and closings. They would need to
know which words in the greeting and closing begin with capital letters. Where are the
commas used?
As practice, children could be given a letter with some blanks which they would be
required to fill in. The children would need to be clear about the purpose of each part
of the letter.

3) Support for Story-writing

In the previous unit, we had explored story writing with beginners, where we had
confined ourselves to a story written in one paragraph, because we were working with
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very little children. With a more advanced group of children, we can introduce the
different elements of a story. First of all, children need to know that there are many
types of stoxies. There are make-believe stories, like fairy-tales and true stories. There
are sad, funny, scary or exciting stories. somi stories have a lesson to teach us, while
some stories are very old and come to us from our grandmothers, these are called folk
tales. Try and make connections with the stories children have read or heard The
children could be asked far examples of each type. You could make a class chart.
Actually writing down the names of some stories children have read under each of these
categories. This could be made into an attmtive poster and put up in the class. Such
activities greatly motivate the children to read and become excited about books. In
addition to this they help children to make connections between their reading and
writing.
Once the children are clear about different types of stories, they would need to know the
-rent
parts of a story, namely that each story has:

a)

Characters it is about a person or persons or animals or other creatures (may be

from outer space) The characters have names.
b) Setting it has a place and time. The story happens somewhere. It could be in a
forest, in school, in outerspace, in a village, on a holiday trip, in a pal=. It happens at
some time.

-

c)

Plot

-

it has action. The plot is in three parts.

-

The beginning where the characters and setting are generally introduced and the
readers' interest is captured.

-

The middle where something happens or in other words there are some events.
GemLly there is a problem that needs to be sorted out.

-

The end which tells how things get sorted out.
You may want to take the children through the process of choosing a story idea or ideas
by making a class chart. Write the headings shown below, on the board. Then have the
children give you sbny ideas. List these on the chart.
Sample story chart
Charactere

Setting

What happens

If children prefer to make individual charts, they could do so. They should discuss their
charts in small groups. They should take time to think a d i d l y about their ideas before
they write.

Grammar reinforcement could focus on action - words and their correct usage, as well
as descriptive words. You may for instance want to reinforce the use of the past perfect
tense. You may want to reinforce linking devices and order in the organisation of ideas.
Writing of stories would provide a suitable context for actually practising such grammatical structures.
4) Support for Writing a Simple Rhyme or Poem
Students must first be able to identify rhymes in the spoken form before they can be
expected to find them in the ,written form. You may want to prepare exercises of the
following kind to be done orally and then in writing.
Tell the children that you will say certain words. They are to identify the one that does
not rhyme. Use familiar sets of words. For example -

1. pot, hot, tree, got
pan, man, can, table.

2.

Read & samples of funny poems, rhymes, descriptive poems. Let the children get a
feel of different kinds of poems. Let the children know that poems are primarily foi
enjoyment. Let children bring and share poems they like. Let children look at images
in poems. They could draw pictures of what they imagined when they head a poem.
Children need to k l the music in poems. They could actually give tunes to some
poems and sing them. Give them a feel of the rhythm. It's a good idea to give a
framework for writing a poem in the beginning. This has already been discussed in Unit
2.

Process Writing at a more
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What is the teacher's role in a process writing class?

18.3 PROCESS WRITING AT A MORE ADVANCED
LEVEL
While looking at the classroom transaction of process writing with beginners we took up
a sample of story writing. We shall now take a detailed l v k at the classroom transaction
of report writing, through the different stages of the writing process. We shall use this as
an indication of how process writing can be tramacted at a more advanced level, and the
role d the teacher at each stage. We shall begin with the pre- writing stage.

Before getting the children to write a report it is advisable to give children some skills
in researching and doing reference work, which are useful for the purpose of report
writing. It will be useful to give children some ideas about identifying and using different resource8 such as:

-

1.

Fiading words in a Dictionary Looking for meanings and definitions

2.

Using the Library Children should be able to locate fiction, non-fiction and
reference books. They may be taught how to use the card catalogue when they are
old enough.

3.

Using an encyclopaedia to find information about a subject. They may learn how
to distinguish between volumes and identify keywords.

4.

Using a table of contents to locate a general topic in a book

5.

Using an index to locate specific information in a book. They also learn to
differentiate between main topics and sub topics.

-

-

-

-

It is advisable to team up with the librarian. During the library period the children
could then be broken into smaller groups and familiarised with the above. The teacher
needs to grab mry opportunity within and outside the writing class to reinforce the
various pre-writing skills listed above. It is not practical to do everything within the
writing class. Sometimes it becomes important to tie up with other subject teachers. The
pre-writing activities need to reinforce the basic technicalities that are required for
writing a report. In addition to the reference skills that we talked about there are some
other melid skills, required for report writing that you may want lo reinforce. For
example:

I
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1. Distinguishing facts and opinions.

2.

Taking notes

3.

Making an outline. Students learn correct outline form and practice writing an
outline.

4.

Writing a paragraph from an outline : students practice generating a topic sentence
from a main topic and supporting sentences from the subtopics in an outline.

Distinguishing facts from opinions- As a start, it is useful for the children to be able to
distinguish facts from opinions. Children need to know that a fact is a statement that
everyone agrees is true, while an opinion is a statement of thought or feeling. Give the
students practice in separating factual sentences from those giving opinions.
Next the children would need to be equipped with certain pre-report writing skills:
1. Taking notes

2.

Making an outline.

3.

Writing a paragraph from an outline.

1. Taking Notes:
This is a way or' remembering what you have read. Tell the children that when they
write notes, they should write just enough words to remember the main ideas and the
important facts. Give the children some practice in writing notes.

2. Making an Outline
An outline is a plan. It is a way of organising ideas. Tell the children that an outline
can -In them put their ideas together and arrange them in order. The notes that
children take can be made into an outline. The children could be given an example.
Lets take an example:
Tell the children that an outline has different parts which may be represented diagram- .
matically as :
Main idea

- topic sentence tells the main idea.

Sub topics - other sentences that tell them about a main idea.
Have the children compare a set of notes with an outline which has been develom from
them. Highlight the format of an outline i.e. the main topic has a Roman numeral with
a full stop before it. It has no full stop after it. A subtopic is marked with a capital
letter and a fullstop. The first word of each subtopic and main topic begins with a
capital letter. An outline also has a title. An example:
Notes

Outline

What is special about an

All about Insects

insect's body?

I.

An insect's body

-body divided into three parts

a)
b)

Body divided into three parts.
Hard outside covering.

c)
d)

Six legs and two pairs of wings
Two antennae used for feeling.

-hard outside covering instead
of bones
-six legs, two pairs of wings
In what ways do insects help

11. How insects help people.

people?
-eat decayed things

a)

-eat other harmful ins-

b)

Eat other harmful insects.

-help plants make flowersf seeds

c)

Help plants make flowers.

-give honey, silk, resin etc.

d)

Give honey and other useful products.

Eat things that are
harmfill.

Remind the children that in an outline the questions from the notes become the main
topic and the answers become hb-topics. They will now see how the main topic and
the sub-topics become a paragraph of sentences that tell us about one main idea.
3.

Writing a Paragraph from an Outline

Tell the children that a paragraph carp be written from a well-planned outline. Use the
main topic to write the topic sentence of the paragraph. Write the sub-topics as complete sentences following the topic sentence. The children need to remember to indent
the paragraphGive children some practice in writing notes, making an outline from the notes, and
then finally get them to write one, two or three paragraphs fiom their outlines as a part
of report writing. The children are now equipped with some basic skills and conventions of report writing.

18.3.2

The Writing Process

We shall take up a sample of report-writing with older and more experienced writers.
We shall go through the entire process within a classroom context just like in the earlier
case. You will notice the Merences in the teachers' strategies when dealing with more
advanced learners. You will also begin to realise how pre-writing activities provided the
structured input to build the basic skills and lcnowledge required for a particular writing
form, which in this case is a report.

Introduce report writing by drawing the children's attention to the diEf&nce between
fact and opinion, which the children have already been exposed to. Tell the children that
when they write a description or a story, they include their own ideas, feelings and
experiences. However to write a report they should only write facts about the topic.
They should not include their own ideas or experiences. The skill of drawing their own
inferences and writing their views on the topic, is an advanced one, and one that
children at this age find di£6cult. We therefore, confine ourselves to the more developmentally appropriate form of writing factual reports only. The children would need to
decide the purpose of the reporf namely, who it is for. This purpose will influence the
choice of organisation and the choice of language.
Introduce the stcps of repcnt writing:
Step 1

Choose a topic

Step 2

Plan the report
Write the report
Revise the report
Proof read
Make a final copy to share

Step 3
Step 4
Step 5
Step 6

We shall now loak at a l l the stages in detail.
1.

Step one: Choore a Topic

Discuss what subjects make a good report. Tell the children there are many, many good
topics for reports. The best topic bowever is the one that interests the child. If a child
.chooses a boring topic, then the report will prthbly be boring too. It's important to
malce the children realist that all topics are not suitable. Have the children suggest
topics for reposts, try and confine these to a general subject area. List each suggestion
on the board. Stop when you bave five or six suggestions. Now discuss the suitability
of each.

.

My red bicycle

2.
3.

Tadem bicycles
New wds of bicycles

4.
5.
6.

Making a toy bicycle
My f b m i t e bicycle
Tricycla
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Sample discussion:
Topic 1 might be a better topic for a description than for a report. Topic 2 is a good
report topic, since it is unusual and therefore interesting. We could find interesting facts
as well as pictures. Topic 3 seems too broad. Topic 4 would be giving us instructions
and not facts. Topic 5 would give us opinions and not facts. Topic 6 is a good topic,
but it is about a common object. We are likely to find the most interesting information
on topic 2. Therefore this would be considered the best choice.
After this discussion ask the children to suggest other suitable topics for a report. Let
the class finally select a topic. If necessary this could be done through a vote.
2.

Step two: Plan the Report

Explain to the children that they usually begin writing their first drafts after they choose
their topics, because the ideas for writing come from experiences and observations. A
report, however, is different. For their reports they will be using facts; so before they
begin writing, they must find the facts about their topics in books, encyclopaedias or
other references. They would need to make their notes and plan their outlines. The
planning step is the most important step in writing a report. Assure the children that if
they do their research and note-taking carefully, they should h a y little difliculty in
*
writing their nports.
It's a good idea to divide the class into small groups of three or four children. Let each
group do their independent referencing, note-taking and preparing of outlines. Give the
children a suggested list of reference material and where to find it. It would be useful
for each group to share their outlines. Those children who have had problems will learn
from the discussion of other children's outlines and the process they underwent. The
children need to know that the most important part of planning a report is to decide on
what ihas to include. Point out that different people may have different ideas about
what ikts to include or what order makes the best sense. As they write their outlines
they should think about the order of the details and arrange their subtopics logically.
Depending upon the needs of the class you may need to do a quick review of how to
take notes or how to prepare an outline. Some children w d d need help with their
research and reference work. Teach the children to write the source of their information
at the bottom ofthe page, so that they can always go back and check a point that is not
clear.
3.

Step three: Write the Report.

Tell the children that writing the first draft of the report is not the same as writing other
drafts. Point out that because they have their facts organised in their outlines, much of
the work is already done. Ask the students to use their outlines to write the first drafts
of their reports. They could work in small groups or in pairs. Explain to the children
that in this step they should concentrate on getting their facts and ideas from their
'outlines into paragraphs. Remind students not to wony about errors in spelling, capital
letters, punctuation and grammatical usage. There will be time to make these corntions later on. Right now they need to focus on getting the facts into a logical sequence
in a clear way. It may be useful to put up some guidelines such as :
2.

Write a topic sentence for each paragraph. Use the main topics from the outline.
Write the subtopics as complete sentences

3.

Write only facts in your report

4.

Write the names of the books or encyclopaedias where you found your facts. Write
them at the end of your report.

1.

You may want to go through the first draft process as a whole class activity.
Its important to remember that at this stage we are introducing the format of a report in
it's simplest form. At a later stage the children would be writing one or two paragraphs
on each sub-topic. This would be done in an older class. Children must keep their
first drafts in their folders.

4.

Step four: Revise the Report

Tell the children that the purpose of reading a report is to present information about a
particular subject in a clear and interesting way. Then others can enjoy reading the
report and learn about the topic. Children will read out their reports to their peers in
small groups. They will respond to each other's reports by asking questions such as :

-

How did you decide on these facts?

-

Could you add more detail? How did you choose the order of subtopics?

-

Could you give more information about....?

They could also add some positive suggestions.

Tell the children not to look for errors in spellings, capital letters or punctuation at this
stage.
It is usefid to put up some sample questions tbat children need to look into as a
guideline:
1.

What is the topic sentence for each paragraph? Does it state the main idea? Could
it be better?

2.

Do the other sentences keep to the main idea? Does each sentence tell a fact?

3.

Are the sentences interesting? Can details be added?

You may if you like take the whole class through a process of revising one piece of
writing as a whole class activity. If the children are revising on their own in small
groups, the teacher needs to go around and spend a little time with each group to see
that they are on the right track. Tell the children not to get up and come to you, as this
creates chaos, but instead to raise their hands whenever they have a problem. Remind
children to speak clearly and listen attentively. Tell them that it is a good idea to say
something nice about their partners' report before they politely ask questions or make
useful suggestions. Encourage children to make notes during these discussions or
co&rences with their peers, so that they will remember their listener" suggestions.
Also encourage children to be open and receptive to these suggestions. It is however
ultimately upto the writers to adopt or reject the suggestions, since they have the
ownership of the piece of writing.
5.

Step Five: Proofread

Tell the students that they have worked very hard to make their reports interesting and
informative, now it is time to proofread the reports and look for errors that would get in
the readers' way. Explain to the children that when people read something that is
written correctly, they enjoy it more.
It's a good idea to display a piece of incorrect writing on the board. Let this not be any
child's work. Try and put in the common errors you noticed while you went around.
Ask the children to look for errors in capitalisation, punctuation, spellings and some
particular type of grammatical usqge. Have volunteers come upto the board and rnark
corrections. You could teach children some simple signs and symbols which would help
them rnark errors while proofreading. It is a good idea to check the children's proofread drafts before they make their final copies.

6. Step six: Make a Final Copy
Ask children to make neat copies of their reports so that others can read and enjoy them
and learn something new! They could draw or paste pictures if they want to. Encourage them to be creative and original. They could if they like make posters, models or
collages to go with their reports. The reports could then be shared with other children
either through bulletin boards or at a sharing time.

Evaltmtion of Writen Work

Check Your Progress 3

How does the writing process help the children to evaluate their writing?

18.4 LET US SUM UP
After children have been equipped with the basic knowledge and techniques of process
writing through whole class activity, they are ready to explore various forms of writing.
They can also launch into more individualised writing. Initially they work in small
groups, later they can work on their own. In this unit we examined how this can bc
done, as well as the kinds of support a teacher needs to provide. We also felt that it is a
good idea to have the whole class working on the same writing form, at one time. This
fixilitates support, particularly if it is a large group of children.

18.5 ANSWERS
Cheek Your Progress 1

This approach is based on the philosophy and assumption that if children are to learn to
write they must be active participants in the writing process. They need to bc conversing
with each other, raising questions, making decisions and evaluating themselves. In
classmoms in which a writing community develops everyone is a learner and a teacher.
The class teacher needs to facilitate and support writing by knowing the children's
language needs as well as the language demands of a particular form of writing. The
teacher needs to equip the children with appropriate styles for different forms of writing.
The teacher needs to plan out systematic ways of assessing the children's wxitings as
well as evaluating the writing environment, to e n m e that the children are moving from
functional competency, to becoming good communicators and finally independent writers
with their own distinct voices. The teacher however realises that the writing process is a
never ending one.
Check Your Progress 2

The teacher's role is critical 1) The teacher does not suggest topics but in discussions
and interactions that are planned she probes the areas of the child's interest and encourages writing from that interest. 2) Similarly the teacher does not demand a correct piece
writing but instead helps a child to find ways to improve it. 3) The teacher presents
skills that an individual or group need, when the need arises and the children are aware
of the need. 4) The teacher keeps track of individual progress in several ways by
keeping children's writings in folders that they have access to ; by getting down notes
after conferencing with the children; by periodically checking the children's writing, by
utilising periodic dictation to measure the use of skills; by noting down known and not
known skills from time to time, so that these can be reinforced at suitable times.

the things a teacher does during the writing process is to have children help one
another to revise or edit. We have all experienced the need for outside readers to
enhance our perspective on what we write. This is a good natural process for the
children to learn. The idea of the teacher as a sole audience is very limiting. When
children find that their peers do not understand, they are involved more actively in
finding out what is missing. However, children need to be taught very carefully how to
respond to one another's work.
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Check Your Progress 3
ne of the things the teacher does during the process writing classes is to have children
help one another to revise or edit. We have all experienced the need for outside readers
to respond to our writing and through their feedback, enhance our perspective on what
we write or clarifL some ideas that are not clear, or change the order in which we have
presented the ideas. This is a useful natural process for the children to l a m . The idea of
the teacher as the sole audience is very limiting When children find that their peers do
not understand what they have said, they are more actively involved in finding out what
is missing. However as we have discussed earlier, children need to be taught how to
respond to one another's work in a positive way.

Process Writing at a more
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